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In May of 2007, through AdvancED, 
the North Central Association Commission on Accreditation and School Improvement (NCA CASI), 
granted the School Town of Munster accreditation through its District Accreditation process.

District Accreditation is a powerful systems approach to improving student performance results over time. District Accreditation recognizes that increasing student achievement involves more than improving instruction. It is a result of how well all the parts of the education system-the district, school, and classroom-work together to meet the needs of students. 
This accreditation expires 6/30/2012.

Introduction

Description of School, District, Community and Educational Programs:

The School Town of Munster is located in Munster, Indiana.  Munster is a metropolitan community, located in northwest Indiana, which features top rated schools, quality housing, a prosperous local economy, and excellent cultural and leisure opportunities.  Since Munster is only 30 miles from the heart of Chicago, its residents enjoy the benefits of a big city while retaining its small town charm.  As one of Indiana’s top 25 growing communities, Munster continues to expand and offer new residential and commercial opportunities.  

 Based on the 2000 census, Munster is largely a residential area with a population of 21,511.  Approximately ninety-two percent of the population in Munster is white, 1.03 percent is African American, 4.88 percent is Hispanic or Latino, 4.49 percent is Asian, 0.06 percent is Native American, 0.02 percent is Pacific Islander, 1.10 percent is from other races, and 1.02 percent is from two or more races.  Ninety-three percent of the adult population has earned a high school diploma, while about thirty-nine percent has received a bachelor’s degree or higher education.  Two point eight percent of the families are below the poverty level.  Fourteen point seven percent of the families are single parent families.  The median income for a household in the town was $63,243, and the medium income for a family was $74,255.  Since these figures are from the 2000 census, the population has changed in size and make up.  

Housing in Munster is affordable.  The median value of a home is approximately $200,000.  Eighty-nine percent of the housing units in town are owner occupied homes.   Eleven percent of the housing is renter occupied housing units.  On the Parent Opinion Survey, the parents of students in the District stated that the quality of schools influenced their decision to live in Munster. The results from both the Parent and Community Opinion Survey supported the belief that the schools positively affected the community’s property values in town.  Although Munster is a growing community, many residents remain in Munster.  69.1 percent of households are at the same residence in 2000 census as in the 1995 census.  Many people move to and remain in Munster to experience the excellent educational opportunities that the School Town of Munster has to offer at an affordable price when compared to other exceptional school systems and areas. 

The School Town of Munster has been in the business of educating children for 132 years.  It began in 1875 as a three-room brick schoolhouse with 50 or less students in attendance in any given year.  The elementary students who wanted to continue their secondary education attended Hammond High School.  The building of schools began as the community grew.  In 1913, The School Town of Munster built Lanier School, followed by James B. Eads in 1948, Ernest R. Elliott in 1952, Wilbur Wright Middle School in 1960, Munster High School in 1966, and Frank Hammond Elementary School in 1969. Lanier School closed its doors in 1980.  All of the remaining schools have undergone renovations or new construction to meet the changing academic needs and increased student enrollment. 

The School Town of Munster is a public school system, which includes Munster High School, Wilbur Wright Middle School, James B. Eads Elementary School, Ernest R. Elliott Elementary School, and Frank H. Hammond Elementary School.  The North Central Association has accredited all of the Munster Public Schools and now the school district is working towards district accreditation.  The School Town of Munster employs 219 full time teachers.  The average teacher’s salary is $51,400.  The average age of the teachers is 44.6 years of age.    In the 2005-2006 school years, the student per teacher ratio was 19.3:1.  It was slightly higher than the state average of 17.5:1.  There are 21 other certified full time staff members.  Each elementary school has instructional assistants based on the number of students in each kindergarten though third grade classroom. There are 12 administrators in the district.

To enhance student-learning staff members have many professional development opportunities.  Educators attend conferences in best practices and participate in professional development days to implement new ways to help students learn.  There are also professional development days to work on educational goals for the individual schools.  The educators implement research based, best practices to educate the students in Munster.

The community and support staff responded to an opinion poll and their responses supported the beliefs that the School Town of Munster is doing an outstanding job in educating its youth.  Twenty-five community members responded to the Community Opinion Inventory.  Their responses supported the ideas that the schools offer students a comprehensive program that includes music, art, and foreign language, as well as English, mathematics, science, and social studies, and the Munster schools rank well academically when compared to other schools.  They believed that the education offered to students is of high quality.  The support staff took a Support Staff Opinion Inventory. One hundred seventy-one support staff responded.  Their responses supported the statements that in the schools, students have access to variety of resources to help them succeed in their learning, such as technology, media centers, and libraries.  The District provides teaching materials and supplies that are current and in good condition.  The education offered to students in the school district is of high quality.  The teachers are doing a good job at teaching students and are committed to improving student learning. Looking at the responses that ranked in the top five, the community and support staff believe that the School Town of Munster is providing the materials and services necessary for students to be successful learners.


There are many programs and educational services available to meet the needs of the diverse populations of learners in the School Town of Munster.  There are Gifted and Talented classes in reading, language arts, art and music. The School Town of Munster offers students with special needs classes for the English Language Learner, special education classes through Westlake, Title 1 reading and math classes before and during the school day, Reading Recovery, social workers, occupational therapy, physical therapy, speech services, and full time nurses.  There are summer school remediation classes in reading, language arts, science, and ISTEP+.  Students from the high school offer tutoring to students who need help in various subject areas. Based on the numerous programs at each level of education in the School Town of Munster, each learner has many opportunities to receive a quality education.

On the elementary level, the School Town of Munster offers various programs and opportunities to enhance students’ educational experiences.  There are field trips to increase learning, technology programs to enhance math and reading like Accelerated Reader and Accelerated Math.  Each school has a library, science lab, and a computer lab with an instructional assistant in each area.  There is a Civil War Reenactment Day and Indiana Day.  The Banana Splits program offers students from divorced or single parent families a chance to talk about issues that affect them.  The elementary schools also have a service club called K-Kids. The students of the Munster School System have a myriad of learning opportunities.  

Eight hundred twenty-six students took the Elementary Student Opinion Inventory.  The top five responses reflected the beliefs that the teachers want the students to learn and their school is doing good job-teaching students.  They support the statement that the principal and teachers at their school care about the students. They believe that there are many places where they can learn, such as a library.  The results also reflect that their school does not allow cheating.  The top five responses of this opinion inventory reflect the quality services, programs, and staff that work with the students on the elementary level.

The School Town of Munster has a student enrollment of 4,392.  This is an increase of 171 students from the previous year, 2005-2006 school year.  Within this student population, 24.2 percent are minorities, which are 1063 students.  There are 678 students in special education, which is 16.5 percent of the student population,  5 percent of the students are eligible for free lunch and 4 percent receive reduced lunch. 17.1 percent of the student population is minority students.  Of the minority students, 4 percent are multiracial, 7 percent are Asian, 9 percent are Hispanic, and 4 percent are African American.  The school system is experiencing an increase in students who receive free and reduced lunch, students with special needs, as well as English Language Learners.  

The School Town of Munster ranks fourteenth in the state of Indiana for its graduation rate.  Its graduation rate is 94.8 percent for the 2005-2006 school years. This rate is significantly higher than Indiana’s average graduation rate of 76 percent.  The college attendance rate for the class of 2005-2006 was 95 percent, which is significantly higher than the state average of 74.8 percent.  The district’s attendance rate is 96.7 percent, which is higher than the state of Indiana’s average rate of 95.9 percent.  The District’s high graduation rate and college attendance rate reflects the belief in the importance of education by the students and families in Munster. 

The School Town of Munster has had a steady increase enrollment. In the school year 2005-2006 there were 37 students entering the Munster School District from the Lake Central School Corporation, 38 from the School City of Hammond, 66 from the Diocese of Gary, and 20 students from the Lutheran Schools of Indiana. There has also been in influx of new students from Illinois, although we do not presently have the statistics.  This influx of new students has brought a change of subgroup populations.  

 The School Town of Munster 2006-2007 ISTEP+ scores are significantly above the Indiana state average.  Eighty percent of the Munster students passed both English/Language Arts and Math compared to the state average of 64 percent.  The School Town of Munster ranks 17th in the state of Indiana for percentage passing on both areas.  When comparing students who passed language arts only, 84 percent of the Munster students passed as compared to the state average of 71 percent.  Eighty-six percent of the Munster students passed the Math only section compared to the state average of 74 percent.  The District ranked 22nd in the state for the English/Language Arts only as well as Math only ITEP + scores.  The SAT composite score of 1045 for Munster ranks higher than the state composite score of 1007.  The District ranked 22nd in the state for the SAT scores.   When considering test scores, graduation ranks, college entrance, and the opinion surveys, they conclusively reflect the quality of education that the School Town of Munster maintains.   

Description and Location of Curriculum:

The School Town of Munster’s curriculum is located on the School Town of Munster’s website.  (http://www.munster.k12.in.us/Curriculum/curriculum.html)  Administrators, educators, and parents work together to write the curriculum and align it with the Indiana State Standards.  There are also district grade level meetings to articulate the curriculum.  During the textbook adoption cycle, the curriculum is reviewed and revised.
By developing vision, mission, and belief statements for each content area, the curriculum supports the district’s vision, mission, beliefs and goals.  As a result, the creation of each subject’s curriculum is driven and governed by these statements. 

Differentiated curriculums are written to provide for the highest levels of learning as well as the general curriculum needs of the majority of students.  Instructional strategies utilized to implement the curriculum reflect the needs of all learning modalities and levels.

Within each curricular area, vertical and horizontal articulation takes place on a regular basis.  Currently, the process involves articulation in relation to the textbook adoption cycle.  An intervention for one of the district’s goals addresses the need for such articulation to take place for each content area annually.  

Instructional materials are reviewed in conjunction with the textbook adoption cycle.   The selected materials support the written curriculum.
Assessment Instruments:

Learning assessments include: 

· ISTEP (State Criterion Based Exam) Grades 3-5

· Terra Nova/Inview (Achievement/IQ) Grades 2-5

· Reading and Math Assessments (IDOE –Wireless Generation) Grades K-2

· Reading and Math Assessments (IDOE- Acuity) Grades 3-5

Tests generate information concerning cognitive abilities, minimum competencies, and achievement levels in the areas of reading, writing, language arts, Math and Science.  Assessments are aligned to the district and individual building goals.

Assessments are used to document the success of each goal.  We additionally disaggregate the data in relation to the following subgroups Special Education students, SES students, ELL students, new students to the district, Ethnicity, and Gender.   It is those subgroups whose achievement we are targeting in our interventions.

Statement of Mission, Vision, Beliefs
District Vision, Mission, and Beliefs are available at:

http://www.munster.k12.in.us/ADMIN/improvement-plan.pdf (page 5)

Vision Statement 

The School Town of Munster educates today’s children for a successful tomorrow.

Mission Statement:
Learning is the chief priority
at Frank H. Hammond Elementary School.
In partnership with our
families and community,
all students will be motivated and empowered
to achieve their personal best.
Belief Statements:
· All students can learn.

· Students learn in different ways and should be provided with a variety of instructional approaches to support their learning and creativity.
· Students need to not only demonstrate their understanding of essential knowledge and skills, 
but also need to be actively involved in solving problems and producing quality work.
· Each student is a valued individual with unique physical, social, emotional, and intellectual needs.
· Diversity can increase students’ understanding and acceptance of individual differences and cultures.
· School needs to be a positive inviting place for children, parents, and staff where respect and responsibility are expected.
· Children need to develop the skills to be flexible in our constantly changing world.
· The commitment to continuous improvement is imperative for our school to enable students to become confident, self-directed, and lifelong learners.
Summary of Data
District Overall History and Grade level sub-group data and graphs available at: http://www.munster.k12.in.us/ADMIN/improvement-plan.pdf  (pages 51-59)
Frank H. Hammond individual building data: 
English/Language Arts – Grades 3-5 by Ethnicity:
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Math -Grades 3-5 by Ethnicity: 
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Grades 3-5 by Special Education:
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Grades 3-5 by Gender:
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Conclusions

Curriculum supports the Academic Standards
The foundation of each curriculum is based on Indiana State Standards which address career, physical, intellectual, social and personal needs of students. Additionally, local standards are added to the state standards to ensure that the curricular needs of the district’s own student population are addressed on every level.

The curriculum is regularly developed and revised through a K–12 committee of teachers, administrators and parents.  In addition, district grade level meetings, department and cross-level meetings are held to develop, evaluate and revise curriculum. 
Instructional Strategies

The system utilizes formal and informal data for programmatic and instructional decisions, leading to improvements such as:  the reorganization of the Gifted and Talented elementary academic program, additional gifted elementary programs based on student interest, Title I mathematics program at the elementary level, Wilson Reading for special needs students, remedial reading services for grades six through twelve, increased ELL staffing, implementation of Project Lead the Way,  K – 5 technology scope and sequence, revision of K- 8 summer school curriculum,  and K- 12 curriculum revisions and articulation.

The system provides time and funding necessary for teachers to attend training opportunities to increase their proficiency in delivering instruction.   These opportunities are directly related to district and building goals.  The interventions selected to reach these goals are all research based.

District grade level meetings and department meetings are held for the purpose of sharing ideas and resources, developing curriculum, evaluating assessments, and fostering vertical and horizontal articulation across the district.  

Each building’s goals reflect the unique needs of its students within the overall district goals.  Therefore, a variety of research based instructional techniques are implemented. Examples include:  6 + 1 Writing Traits, Project Crisis, problem-based learning strategies, total physical response (TPR) foreign language instruction, inquiry base mathematics, 4 Blocks, Big Blocks, Sunform, and Accelerated Reader.
The Frank H. Hammond School Improvement Committee, with input from all staff, developed the following list of instructional strategies for each essence of the school goal:

*Interpret:

· Vocabulary Development:



-Building Blocks, Four Blocks, Big Blocks strategies



-Test Taking Vocabulary



-Greek and Latin roots/affixes

· Listening and Speaking Skills Development:



-Fizz and Martina/Science Court video series

· Guided Reading Skills Development:



-Accelerated Reader



-Test Taking Skills



- Building Blocks, Four Blocks, Big Blocks strategies

· Research Skills Development

*Organize:

· Graphic Organizers:



-Kidspiration / Inspiration



-Timeliner



-Read Write Think



-Power Point/Scholastic Keys



-Outlining

· Data Collection:



-Power Point/Scholastic Keys



-Excel

· Process Writing:



-Microsoft Word/Kid Works/Scholastic Keys

· Research Skills Development

*Explain:

· Process Writing



-Microsoft Word/Kid Works/Scholastic Keys



-6 & 1 Writing Traits



-Denman’s Writing Smarter Strategies

· Listening and Speaking Skills Development:



-Fizz & Martina / Science Court video series



-Listening Comprehension Strategies



-Oral Presentation 

· Presentation Skills Development:



-Power Point



-Excel



-Scholastic Keys

· Microsoft Word

*K-5 meetings establish a scope and sequence of strategies

Conclusions about Student Achievement

Frank H. Hammond students overall have consistently scored much higher than the state average.  The subgroup of most concern would be the special education population.  Although we are pleased with their progress, striving for more special education students to achieve success on the ISTEP is a constant goal. The individual needs for these students are addressed through their IEP goals. 
Since a high percentage of our students are successful on the ISTEP+, we continue to analyze the specific skill areas that support our building reading comprehension goal.  Through our data analysis of student success on open-ended questions and writing samples, we found that many students don’t take the time to understand the question (interpret).  This in turn affects their ability to plan a response (organize) and to write a valid answer (explain).  Based on this information, our school is striving to improve the ability of our students to comprehend what they read in all content areas and further be able to plan and organize a problem solving strategy and to explain their answers through accurate writing. 
Although not reported on the IDOE website, we have several subgroups that we monitor even though the group size number is less than 10.  We have a growing population of English Language Learners from a wide variety of languages who come to us speaking little or no English.  These students have great difficulty not only with the reading content, but also because of their limited test taking skills.  
Our White and Asian ethnic groups score exceptionally well.  Our Black and Hispanic subgroups, although currently small but growing, are being reasonably successful.  But these are groups that we will continue to monitor for success.
Parental Participation

The Munster Schools have a partnership with the parents, community organizations, and businesses in the district.  Each school in the district has an active Parent Teacher Organization.  There is parent participation in the form of Art and Music in Action, parent helpers, Booster Club, and the Alumni Association. The Munster Educational Foundation is also an important part of the schools.  It is a group of parents, educators, business people, and citizens that award grant money to support programs that are not funded by school budgets. The school system also has a partnership with boys and girls clubs, sports teams, after school programs and the Munster Parks Department.  The Munster Parks Department works with the School Town of Munster to offer the children enrichment classes during the summer.  Children attend the classes in an elementary school in the district.   The Munster Police Department works with the schools offering a Drug Awareness and Resistance Education program to teach students the dangers of drugs and how to resist violence.  The partnerships are one element that keeps the School Town of Munster successful in educating children.  

Formal and informal methods are available through which information is received from families, students, and community members, including: 

· Parent, student and community surveys

· Monthly PTO and other parent organizations meeting with district administration to present information regarding their targeted areas of responsibilities and other areas of concern

· Monthly G/T parent meetings  

· Open Houses

· Public expression periods at monthly Board meetings

· Building level Parent Advisory Councils

· Administrators and Board members receive input as members of local service organizations.

· Email generated through district web site. 

· PTO newsletter requests for input

· Student government

Regularly scheduled open-house, orientation, and parent-teacher conferences are held at each school. Title I meetings provide suggestions to parents to help their children learn.  The elementary PTOs sponsor book fairs, science fairs, while the high school PTO sponsors seminars on college preparation.  The West Lake Special Education Cooperative provides meetings open to all parents involving tips for parenting skills, ways to encourage student learning, and to understand and improve child behavior.   Community members come into the elementary schools to read to classes, modeling good reading skills.

Technology as a Learning Tool

Technology is integrated within each curriculum area at all levels.  A full-time systems technology mentor provides the teacher training necessary to implement these curriculum objectives.  

The elementary schools each have a computer lab with up-to-date software and varied programs for learning.  In addition to the lab, each classroom has two student computers for their use.  Frank H. Hammond elementary has a thirty workstation mobile laptop lab that has WAN access.

The District Technology Plan (Section III) - Technology Budget is reviewed yearly to ensure adequate funds are available for hardware, software, and professional development.  The budget items are reviewed by the Director of Computer Systems and the Director of Instructional Programs & Assessment, with input from the District Technology committee members, which represent all the schools.  The individual budget items can be adjusted depending on the needs of the next school year.

The District Technology Plan has been approved by the state and is current until 2008.  This plan addresses technology utilization, professional development, effectiveness and the needs of all students and staff.  The plan is reviewed yearly by the Director of Computer Systems and the Director of Instructional Programs & Assessments.  Individual school principals are sent their school’s section to review and update accordingly.  The plan is then updated to the state during the E-Rate update period.

Faculty and staff have access to a desk-top computer and a local/network printer.  Each station has up-to-date programs for word processing, spreadsheets, data, and Internet access.

Safe and Disciplined Learning Environment
All school building principals and head custodians conduct a thorough inspection twice per year.  Inspection forms for general cleanliness, asbestos, and I.O.S.H.A. compliance are completed by the above name personnel and submitted to the office of the Director of Buildings and Grounds.  The local fire inspectors conduct random inspections several times per year and the State Fire Marshall’s office also completes yearly inspection of all school buildings.  We employ outside contractors to inspect fire sprinkler systems, exhaust hoods, and fire suppression systems in our cooking areas.

All personnel are instructed to report hazards and deficiencies to the principal or principal’s designee.  Most concerns are dealt with at the building level.  When a problem presents itself that school personnel can not attend to, outside contractors are brought in as quickly as possible.  The hazard is cordoned off or removed from use to prevent injury until remedial steps are taken.

Facilities at the School Town of Munster are handicapped accessible.  In an effort to maintain pedestrian safety, school bus traffic and car traffic are kept separate.  None of our buildings are located on busy highways or noisy streets, therefore once students are dropped off and classes begin, the noise level in both the hallways and outside of the building is minimal. 
Custodians at all school buildings take pride in the cleanliness of their buildings.  The head custodian at each building is normally responsible for opening the building in the morning and locking all doors once school has begun.  The afternoon crew of custodians is kept aware of after school activities and is responsible for securing the building when all visitors have left.  

Every classroom has an emergency placard located near the door.  Teachers and support personnel are knowledgeable of procedures.  Drills (fire, tornado, or code red) are conducted at least monthly in each building and documentation of such is maintained in the office of the superintendent.  All school buildings have a full time nurse on staff and accident forms are completed for each incident.

All buildings are monitored by a digital video security system.  Interior halls and common areas are monitored in an effort to maintain order.  Building exteriors are monitored for any unusual activity.  Exterior doors are locked after student’s arrival to detour unauthorized access to the buildings.  Visitors must be granted access (buzzed in) by designated personnel in order to enter the buildings.  Video surveillance is also utilized on all busses.

Principals continually evaluate the learning needs at each building.  Although many changes are enrollment driven, programmatic changes are applied when necessary.  In each of the building projects we have undertaken we have incorporated the most current needs assessments into our plan.

The District Accreditation Committee analyzed various forms of data which resulted in the selection of two goals.  Goals were then discussed at the building and district level with personnel, students and parents. Goal #2, "Provide a safe and supportive learning and working environment that fosters mutual respect, generates and emotional support, and values diversity" was based on survey data and indicated the need to address bullying.  Buildings are developing Positive Behavior Support plans that will provide professional development for all certified and non-certified staff to address this issue. Behavior and discipline expectations are outlined in the Elementary Student Handbook.  Elementary building principals are ultimately responsible for assuring appropriate student behavior.

The system responds to all communication in the most efficient manner possible, taking care to see that all stakeholders feel that their needs or concerns have been addressed.  As a smaller district, a personalized approach to problem solving is most often the norm.
Professional Development

All building level and district NCA/School Improvement Committees are made up of administrators, faculty, staff, parents, and other key personnel.  All professional development activities decisions are the result of collaborative processes.  
Through various committees, targeting specific areas, the needs of administrators, faculty and staff are assessed to design appropriate professional development activities.   Committee participants also solicit input from all personnel at each building.  Some recent examples in this regard are:  Elementary report card system, elementary scope and sequence of student technology skills, faculty and staff technology inventory, United Streaming, training in areas such as Parent Connect, attendance and grade book programs.

Professional development is delivered in several formats, including one-on-one, small/large group, grade level or departments.  Staff is encouraged to attend workshops and conferences outside of the school system.  Consultants are also brought into the schools to provide professional development on specific topics.  Principals and teachers often provide in-service opportunities within their own buildings or for staff at other buildings. Central office personnel are available to assist or present in-service sessions throughout the district.   

Faculty and staff make decisions in the selection of professional development activities.  The district provides the resources of time and finances to support such efforts.  Teachers and staff members complete a professional development request form, which is approved by the building principal and the appropriate central office administrator.  This assures that each request is related to building and district goals.    

The research based interventions selected for each goal currently contain initial training activities.  As the plan evolves,   the decision will be made as to what types of follow-up training and support are necessary.  All new staff members will receive basic levels of training during their new staff orientation process.  The plan identifies assessments and timelines for evaluating the interventions and the effectiveness of the professional development activities.  Teachers are encouraged to fully implement the plan and to suggest enhancements based on their experiences.

Five half days and one full day dedicated to professional development activities addressing building/district goal are conducted each year.  In addition, release time is available during the school day for building /department meetings throughout the school year to work on school/district goals.  Sufficient resources are made available to support these activities.

Student Achievement Objectives and Goals
Attendance Rate 

The 2007-08 AT report was submit on June 20, 2008 with a 96.7% attendance rate. [image: image5.png]95th
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Percentage of Students Meeting Academic Standards under the ISTEP+ Program
Reading Comprehension:
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Writing Applications:
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Grade 3 Applied Skills:
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Grade 4 Applied Skills:
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Grade 5 Applied Skills:

[image: image16.png]Engishianguage arts Total | opoms | tpons | 2ponts | 3ponts | poms | spomts | 6ponts
Points Poss | Number | Obtaned | Obtained | Obtained | Obtained | Obtained | Obtained | Obtained

tom #-Test #-Appled Skl ofsuants [ N % [N % | N % | N %N % |n %[N ow%

|Wriing Appications

1A-2-Wirtng Applcations g 12 2 1|4 32 w|e s | 138]2 1

138-4-Wirking Appications. + 12 s e s s o |s s

|Lang. Conventions.

18-3-Lang. Conventions. . 12 2 1|4 3m 2|w 7w

13C-4-Lang.Conventions + 12 BRI

[Reading Comp.

2-4-Reading Comp. 2 1w [ n|2z 6w o7

134-4-Reading Comp. 2 w2 s 4|4 2% e

Lt Response & Analysis

12-4-Lit Response & Analysis 2 1w |7 s e s e

6-4-Lit Response & Analysis 2 1w |2 15 |2 wn|n w2

‘54-Lit Response & Analysis 2 EEERIEEEAEE





[image: image17.png]3

atnematcs To | Oronts | tronts | 2ronts | 3ronts
Foints Poss | Number | Obtaned | Obtaned | Obtaned | Obtaned

em #-Test #-Appled kil orstnts | N % [N % [N %[N %

[Algebra & Functions

1-7-Algebra & Funclons. 2 12 e a1 1 s e

+7-Algebra & Functions 2 IR

1-6-Algebra & Functons. 2 2 s w2 w2 w4

ata Analysis & Prob

2.7-Data Analysis & Prab 2 12 |19 13|26 1 | s

37-Data Analysis & Prob 2 EEEE IR

Probiem Sobing

5-7-Problem Solving 3 R I

2:5-problem Sobing 2 2 e s |4 3w @

26-Problem Soling 2 w2 |z 16| n s |ws 7

S6-Problem Soling 3 w2 @ oz a5 s @ s

&-5-problem Sobing 2 w2 | @ e »|a =





[image: image18.png]Scence To | Oronts | tronts | 2ronts
Foints Poss | Number | Obtaned | Obtaned | Obtaned

em #-Test #-Appled kil orsnts | N % [N % | N %

(The PhysicalSefing

1-11-The Prysical Settng 2 EEERICEIEN

&11-The Physical Seting 2 R

Common Themes.

2:11-Common Themes 2 w2 |2 1|6 4 |m w2

Nature of Sci& Tech

2-11-Nature o Sci& Tech 2 w2 e 6 |m =z |w w

The Wathematical Worid

+11-The Wathematical Worid 2 w2 | 2 |n s @ e

[The Living Envronment

S11-The Living Envionment 2 RN IR

6-11-The Living Envronment 2 B

Scntic Thinking

7-11-Scienifc Thinkng 2 2 s w0 s |1 s





Specific Areas where Improvement is Needed Immediately

District Strategic Plan and Goals are available at:

http://www.munster.k12.in.us/ADMIN/improvement-plan.pdf (pages 37-43)

While our students are succeeding overall on the ISTEP+ Language Arts, Math and Science tests, we see that improvement is needed in their ability to succeed on the open-ended questions and writing prompt items.  It was noted in an item analysis by the School Improvement Committee that problem solving was a concern in grades 3, 4 and 5, as in most problem solving questions, less then 50% of our students earned the highest obtained points.  Another concern was the low number of students who received a 5 or 6 point obtained score in written expression across all three grade levels.  The committee decided that at an all day in-service, staff would examine closely the ISTEP tests and pay particular attention to problem solving and vocabulary.  While examining specific problem solving questions in the ISTEP test booklets, we found that most students were missing questions because they didn’t:

· Understand the question

· Break down the problem

· Check for reasonable answer

· Support answer with evidence

From this we concluded our students were struggling with problem solving due to a lack of reading comprehension.  A collaboration of staff, former students’ surveys, vocabulary scores on Terra Nova tests, open-ended questions on ISTEP tests, and open ended questions on our local assessments, led us to adopt a reading comprehension goal.  

Our school improvement goal reflects the need for students to be able to comprehend the question or task (interpret), followed by the ability to formulate a problem solving strategy (organize) and then to write an understandable and complete response (explain) to the question or prompt.  Based on this, we have developed the following School Improvement Goal:
FHH School Improvement Goal

All students will improve their reading comprehension skills in a variety of contexts across the curriculum.

· Interpret 

· Organize 

· Explain 

Benchmarks for Progress
Since our overall percent passing numbers are commendable, we concentrate our data analysis in two main ways:  assessment of individual student results with individualized plans for remediation and improvement; and analysis of specific academic skills such as open-ended writing responses and applications, along with proposed program strategies to address these needs. 
In order to monitor progress on our current NCA School Improvement goal, we have set the following benchmarks:

· Increase the percentage of students who achieve a writing application rubric score of 5 or 6 by 3% each year over the next three years.
· Increase the percentage of students who achieve at least a top-half rubric score on open ended questions in all content areas by 3% each year over the next three years.

· Increase the number of students who are reading on grade level as assessed by our K-2 reading assessments by 2% each year over the next three years.

In order to monitor the progress of our subgroups for NCLB and PL 221, we have set the following benchmarks:

· Increase the percentage of special education students passing ISTEP+ in Language Arts by 2% each year over the next three years.

· Increase the percentage of special education students passing ISTEP+ in Math by 2% each year over the next three years.
Proposed Interventions
· Building Blocks, Four Blocks, Big Blocks strategies
· Accelerated Reader
· Graphic Organizers
· 6 & 1 Writing Traits
· Greek and Latin roots/affixes
· Test Taking Vocabulary
· Technology for writing and data collection
· Listening Comprehension Strategies
· Reading Assessment placement for flexible grouping
Professional Development

Goal:

· Teachers will implement 6+1 writing traits and reading comprehension strategies based on assessment of appropriate reading ability levels.
Strategies/Activities/Training:

· Teachers will be trained to administer Reading Assessments (Wireless Generation and Acuity) to determine student individual levels and learning needs.

· Teachers will implement 6+1 writing trait strategies and rubrics across all grade levels.

· Teachers will continue to research best practices in reading, writing, vocabulary, and problem solving to order to develop activities and interventions to accommodate all student needs.

Cultural Competency:
Student results are disaggregated into the following groups: special education, SES, gender, ethnicity, ELL, and new students. Trends and patterns are analyzed for the purpose of providing interventions to meet the needs of these subpopulations. Response to Intervention (RTI) is the primary intervention for District Goals 1 and 2. 
The system conducted surveys involving all stakeholders: students, staff, parents, and community members. The surveys provided information concerning satisfaction with the system's effectiveness, instructional program evaluation, and safety and climate issues.
FHH has a very diverse population of racial, ethnic, language-minority, cultural, exceptional learning, and socioeconomic groups.  Teachers are constantly striving to increase educational opportunities and performance needs for students in all cultural groups.  A variety of district, building and classroom activities address these cultural differences including: multicultural stories, investigations of holidays, and traditions books.  District and building calendars reflect the various seasons of celebration for our variety of cultures. 
The FHH faculty recently participated in specific cultural competency activities that the principal experienced from her participation at IPLA (Indiana Principal Leadership Academy).  However, we also incorporate culturally appropriate strategies into all professional development opportunities including positive behavior support, writing traits, instructional strategies, safety and security, and anti-bullying.
Statutes and Rules to be Waived

We do not choose to submit a waiver request.
Three Year Timeline

	
	Strategies
	Responsibility and support

	2008-09
	· Implement 6+1 writing strategies at all grade levels.

·  Utilize 6+1 Rubric for Content Area in writing and responses for grading in the content areas at all grades levels.

· Train all teachers to administer Reading Assessments as provided in the IDOE grant.  (Wireless Generation for Grades K-2, Acuity for Grades 3-5)

· Provide additional 6+1 training with Kristina Smekens so that all teachers, including new teachers, have the opportunity to experience her expertise.

· Develop writing and reading lessons that integrate technology across all grade levels.

· Based on reading assessment results, develop a plan for flexible grouping in all classrooms that addresses the individual needs of students (also Scott Foresman textbook in-service on new book adoption).

· Based on reading assessment results, utilize leveled readers to address individual student needs.

· Research ideas for parent/family communication activities, such as a reading night.  Share reading/writing strategies through written communications such as the monthly newsletter.
· Develop a Positive Behavior Support building plan to eliminate problem behavior as a deterring factor to learning.

· Train support staff to utilize and model behavior strategies as expected in building Positive Behavior Support Plan.

· Train support staff to utilize and model oral response strategies as expected in content area rubric.

· Align building RTI (Response to Intervention) and GEI (General Education Intervention) practices with District and state RTI plans. 


	· School Improvement Team

· All teachers – all areas

· Principal

· Director of Instruction and Assessment

· District Technology Mentor

· Grade level collaboration meetings

· K-5 Team collaboration meetings

· Support Staff

· Kristina Smekens (6+1 Traits) materials and workshops.

· Sandy Washburn (Positive Classroom Management) materials and workshops.

· NWIESC workshops



	2009-10
	· Implement 6+1 writing strategies.

· Utilize 6+1 Rubric for Content Area in writing and responses for grading in the content areas at all grades levels.

· Administer Reading Assessments as provided in the IDOE grant.  (Wireless Generation for Grades K-2, Acuity for Grades 3-5).

· Identify benchmarks and goals for grade levels based on Reading Assessments.  Monitor both student and program progress.

· Train teachers to produce and analyze reports and data based on multi-year reading assessment results.

· Conduct grade level and K-5 team collaborations to share ideas and support on differentiated instruction strategies.

· Continue to collaborate across grade levels (K-5 teams) to develop a continuum of activities and benchmarks for reading skills. 

· Review and revise positive behavior support plan.

· Develop writing and reading lessons that integrate technology across all grade levels.

· Develop and schedule at least one parent/family activity night that communicates the strategies of reading and writing that are being implemented in order to develop home support. 

· Research reading strategies to be used in content areas with new Social Studies textbook adoption.

· All staff will model and implement positive behavior support and oral reading strategies with students 

· Monitor effectiveness of building RTI (Response to Intervention) and GEI (General Education Intervention) practices with District and state RTI plans. 


	

	2010-11
	· Administer Reading Assessments as provided in the IDOE grant.  (Wireless Generation for Grades K-2, Acuity for Grades 3-5).

· Analyze progress on reading assessments, along with ISTEP+ and Terra Nova to determine proper program placement.

· Continue to train all new teachers (and support returning teachers) on 6+1 strategies, reading assessment administration, differentiated instruction, and positive behavior strategies.

· Continue to collaborate across grade levels (K-5 teams) to develop a continuum of activities and benchmarks for reading skills. 

· Implement reading strategies in the content areas.

· Review, revise, and continue parent/family activities that support reading and writing strategies.

· Develop writing and reading lessons that integrate technology across all grade levels.

· Monitor effectiveness of building RTI (Response to Intervention) and GEI (General Education Intervention) practices with District and state RTI plans. 


	


School Improvement Review Notes of 2008-2009 School Year – updated 6/1/09

Fall, 2008:

· With the opening of school featuring Kristina Smekens, the committee decided to focus on 6+ writing traits.  For Open House, everyone would demonstrate part of the 6 traits in their classroom.  All staff received a 6+ writing t-shirt and wore it the evening of Open House.  

· A review and poster featuring 6 point content area responses were provided to staff.

· Two staff who attended a Smekens workshop on reaching the reluctant reader shared activities and strategies.  The staff was asked to try one of the mentioned activities and turn in a comment sheet.

· The fourth grade team shared activities to promote interest in reading and writing.  Again, the staff was asked to try one idea and comment on it.

Winter and Spring, 2009:

· Working within grade levels, ideas were shared on implementing the new reading series and reviewing the components of the series.  To go along with this, differentiation was discussed on a district level, with ideas given to staff on implementation of differentiation and technology tools.

· Each grade level was given the task of grouping students by social groups, interest levels, academic levels, etc., and planning lesson plans that provide ways to engage each of the groups.  Templates were provided to fill in the different activities in the lesson plans.

· The grade level activities were shared and discussed in K-5 groups.  A presentation was given by 3 staff members from a workshop on differentiated education, highlighting different models.

· A presentation by those who attended a Peggy Sharpe conference highlighted many new books and forms of literature that could aid in differentiated planning.

· The first grade team presented ideas on setting up stations to help keep all students on task when the teacher is working with small groups.

Committee Notes:

1. Next year, we will focus on becoming an author.  Each student will have some form of a book to share at Open House which will be held in the spring.  

2. Keeping with the theme of becoming an author, we could have PTO assemblies featuring authors, listen to authors read their books, form book clubs or family reading nights, etc.

3. It was felt that one of our two committees might focus on behavior of students in the building.  It could help set the standards for expected behavior, and develop a Positive Behavior Support framework, as well as share strategies for helping students who are not meeting those standards.
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